
PREFACE Two important trends are changing 
the way students with severe communica- 
tion disorders are educated. The first 
trend continues to shape the very nature of 
the educational experience for- students 
with disabilities. For more than 15 years 
public schools have been required to serve 
the educational needs of all students, re- 
gardless of their disability. During much of 
this time students with severe communica- 
tion disorders were placed in self-con- 
tained schools or classroonis. However, 
during the past few years, the "least restric- 
tive environment" increasingly has been in- 
terpreted as the regular classroom, and 
students who are limited in their natural 
communication skills now find themselves 
interacting and competing with nondis- 
abled peer students. 

The second trend continues to change 
the communication methods used by chil- 
dren whose natural speech does not meet 
their daily communication needs. During 
the past 15 years augmentative and alter- 
native communication (AAC) systems have 
evolved from limited alternative typing sys- 
terns for persons with well developed liter- 
acy skills to sophisticated co~nmunication 
devices. 'These systems allow a variety of 
access control methods, message storage 
and retrieval strategies, and voice, as well 
as print output, for persons with a wide 
range of cognitive and language skills. 
Along with the development of "high-tech- 
nology" AAC devices has coine renewed 
interest in " 1 0 ~ 7  techriology" techniques 
that are flexible and inexpensive. 

~l 'he availability of' AAC systems is also 
changing dramatically. Just a few years ago 
AAC: devices were the exception in many 
sc:hool districts; however, today an increas- 
ing number of states have statewide pro- 
grams to provide AAC services to students 
within the public school system. In addi- 
tion, Public Law 100-407 mandates a na- 
tionwide program to provide assistive tech- 
nology services regardless of' age, disability, 
or geography. T o  be unable to speak in 
1992 is a very different experience than it 
has been in the past. 

Although these trends offer the po- 
tential for vastly improved educational ex- 
periences for students with severe commu- 
nication disorders, technology alone does 
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not result in successful communication or 
education. The task now is to manage the 
school experiences of students with severe 
communication disorders so that they can 
becorne and remain communicatively com- 
petent and educationally successful. 'To 
this end, this issue of Seminars in Speech and 
Language is focused on the educational in- 
tegration of students with AAC systems. 
Peggy Locke and Pat Mirenda provide a 
review of the literature regarding AAC ser- 
vice delivery in school settings. Steve Calcu- 
lator and Cheryl Jorgensen describe the 
technical assistance model used in New 
Hampshire to integrate communication 
supports and services for students with se- 
vere disabilities. Gary Curnley and David 
Beukelman present a new framework for 
analyzing and assigning the roles and re- 
sponsibilities of a wide range of AAC "facil- 
itators" who assist AAC users to be commu- 
nicatively competent in home, educational, 
and vocational settings. Rebecca Jones, 
David Beukelman, and Eloise Hiatt de- 
scribe the educational integration of stu- 
dents who use AAC systems in school set- 
tings. Pat Mirenda discusses school to 
postschool transition planning for AAC us- 

ers. She illustrates these issues with a case 
study of a young man who lost communica- 
tive competence for a time because of a 
breakdown in his facilitation network. Be- 
cause the development of literacy skills is 
such an important variable in the educa- 
tional success of students using AAC sys- 
tems, David Koppenhaver and David Yo- 
der discuss literacy learning issues for 
students with physical disabilities. Finally, 
Robert Wolverton, David Beukelman, 
Rebecca Haynes, and Deb Sesow detail a 
variety of strategies used to augment liter- 
acy (writing and reading) for students with 
print impairments. 

After rereading this issue of Srrnznc~r~, 
I am impressed with an important therne- 
the primary goal for AAC users in school 
settings is to become and to remain contin- 
uously communicatively competent, using 
whatever "high" or "low" tec llnology that is 
necessary to participate in the educational 
experience. 

David R. Beukelman, P11.D. 
Guest Editor 
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